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GEOGRAPHY

The study of where places are found, what they
are like and the relationships between people
and their environments.



a) Substantive knowledge - this is the subject knowladge and explicit vocabulary used to lear about the content. Common misconceptions are explicitly
revealed as non-examples and positioned against known and aceurate content as pupils become more expert in their understanding. Misconceptions are

challenged carefully and in the context of the substantive and disciplinary knowledge. In CUSP Geography, it is recommended that misconceptions are not
introduced too early, as pupils need to construct a mental model in which to position new knowledge.

We have defined substantive concepts that are the suggested vehicle to connect the substantive knowledge. These are defined at the start of every study in

the Big Idea.
Locational knowledge Place knowledge Human and physical gecgraphy Geographical skills and fieldwork
HUMAN GEOGRAPHY SKILLS AND FIELDWORK
| |
The ineractions between people, places and Using maps, globes and compasses, along
e erviranment. with what you knew ta explain location, place
| and human and physical features assaciated
LCCATION The bawilt erveironmert. with it
| PLACE Effect of migration and settlement. |
|

Where a place actually is found.
I

It helpe us deseribe and remernber wherne
places are.
|
Marme and locate locations,
Use absolute positioning system.

What a location s lke.
I
Deseribes the physical and / or human
geography as well a2 the persanal and
culiural experience related to that place.

The effect on the landscape and environment.

PHYSICAL GECGRAPHY
|
The natural shaping af the surfsce af the
Earth as well as the physical process that
create the environmeant.
|
The natural ervisanrent.
Howe & place is shaped naturally by physical
processes. How the environment is impacted
by human geography.

The collecting of information about peegpla,
places and the environment.
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b) Disciplinary knowledge — this is the use of knowledge and how children beeome a little more expert as a geographer by Thinking Geoagraphically. | draw
upon the work of Cresswell, Lambert and Massey to offer suggestions about the discipline of geography.

GEQGRAPHICAL EMCILRY Ag

Spaca
|

Lacation on the Earth's surface defined
by latitude and kangiuda.
|
Space is mone general and
doars et hawe maaning,

|
Haw lacal places are cannected
when you Zoom in, and how thay
ara connected to the wider locality
when you Zoom aut foousing on
region / caunty f country / global.

Relational parspectives
|
There i more than ane way of living
— ungdarstanding the culture ard 'the
way peaphe da things around hen',
Far examgle, haw pecple in Mairabi
liwe with animals, such as ans,

making incursicn irta the city. How
the Yanomami tribes taloe only what
they need from the rainforest and

live sustainably with Iittle impact.

How have physical processes and
peaple influenced this place?

PRESENT
How are physical processes and ¢ ar
pecple influencing this place?

FLITURE
What could this place be liks in the
future, given the influences by phyaical
proceses of paople?

Scale amd Connectian Physical and human Enviranmant and Cultura and divarsity
Place and 5 2 elationahip lrldln'turl:h-pui'ld-mul-i-:; gaagraphy @wl sussainability N (iriguaraas) *
Place Scale Friysical ard human geagraphy Ervinanmant Culbure
| | | | |
Ky icles is that phaos is ils location and Ter gyt & better understanding of An appreciation of haw places evalye What is the erviranaant like? Thir veay pasple have done o
whal it fasns to peaple, lacality campared 1o gobality. Gives | and are ghaped by physical ar human DCraws upan human and physical da things arcund here
| pupils o sense of Zoaming in and geagraghy, geagraphy to halp explain * haw did it |
Flaces ana influeniced and shaped by the paaming oul, gt like that ¥ The way & place is shaped by
peaple who live there | human ideas ard belicfs,
linas, smations and balials), Carnection PAST Makes us think abaul sur ethical ardd haw physical praceses have lsrmed the

consumer habits and chaices made
about emvironmantal impact.

Lussainakility
|
fn examiphe of this could be
considering the products we by thar
harar prangitivaly ar negatively alfecied
the rairfonests o ane causing
imcrmane] gl lution
I
What it musans 1o be o responsible
citizen, embracing glabal dimersions
within a local setting.

place, ower time.
|
#&n understanding and respect for ethmicity and
diversity through knowing more about other
cultures and peaople.

Diwersity

I
Thes differance between places fram a human
penpactive, such as race, sthnicity, culture,

beliaf, amployment, wealth, connaction

I
The dilference batween places fram o phosical
perspective, sudh as climate, terrain, location
[moastal ar mountain), forest, desert, marine...

Regional inequality
|
Far example, haw Mairobi could appear to be a
:hri».-ing city Lhrm.rgh puljn:in- bt I’Jy mming i
and laaking mare closely how poverty and slums
are aver prasant within the setting af the city
and wider communities

Where is this place? Wy is it here and not there?

‘What is itlike? How did it get like this? What could it be lke in the future?
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c) Geographical analysis is developed through selecting, organising and integrating knowledge through reasoning and making sense of the content in
responss to structured questions and well-designed tasks that cause children to think hard as geagraphers.

d) Substantive concepts are the big ideas, and the golden threads, that run through a coherent and cohesive geography curriculum. They can
include place, space, scale, interdependence, physical and human processes, environmental impact, sustainable development, cultural awareness and
cultural diversity. Concepts such as change through erosion are taught through explicit vocabulary instruction as well as through the direct content and
context of the study.
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PRINCIPLES

A guiding principle of CUSP Geography is that each study draws upon prior learning. For example, in the EYFS, pupils may learn about Peaple, Culture and
Communities or The Natural World through daily activities and exploring their locality and immediate environment. This is revisited and positionad so that new
and potentially abstract content in Year 1 can be put into a known location and make it easier to cognitively process. Pupils in EYFS explore globes and world
lecations through their curiosity corners, making links to where animals live. This substantive knowledge is used to remember and position the locations of
continents and aceans, with more sophisticated knowledge. High velume and deliberate practice are essential for pupils to remamber and retrieve substantive
knowledge and use their disciplinary knowledge to explain and articulate what they knaw. This means pupils make conscious connections and think hard, using
what they know. CUSF Geography is built around the principles of cumulative knowladge focusing on spaces, places, scale, human and physical processes with
an emphasis an how content is connected and relational knewledge acquired. An example of this is the identification of continents, such as Europe, and its
relationship to the location of the UK.

CUSP Geagraphy equips pupils to become ‘more axpert’ with each study and grow an ever broadening and coherent mental moedel of the subject. This guards
against superficial, disconnected and fragmented geographical knowledge. Specific and associated geographical vacabulary is planned sequentially and
cumulatively from Year 1 to Year 6. High frequency, multiple meaning words (tier 2) are taught and help make sense of subject specific words (tier 3). Each
learning madule in geography has a vecabulary medule with teacher guidance, tasks and resources.

CUSP Geography is planned so that the retention of knowledge is much more than just ‘in the moment knowledge'. The cumulative nature of the curriculum is
made memorable by the implementation of Bjork's desirable difficulties, including retrieval and spaced retrieval practice, word building and deliberate
practice tasks. This powerful interrelationship between structure and research-led practice is designed ta increase substantive knowledge and accelerate
learning within and between study modules. That means the foundational knowledge of the curriculum is positioned to ease the load on the warking mamorny:
new content is connected to prior leaming. The effect of this cumulative model supports epportunities for children to associate and connect with places,
spaces, scale, people, culture and processas

CUSP fulfils and goes well bayond the expectations of the National Curriculum as we believe there is no ceiling to what pupils can learn if the architecture and
practice is founded in evidence-led principles.

CUSP.I-'L 'ﬂkniwuvﬂiﬁﬁ";mam'mmb &:__GJSﬁl‘q



